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Abstract

The purpose of this study was to examine the readiness and willingness of teachers at different

educational levels in Lamerd County to use artificial intelligence in education and to analyze

differences based on demographic variables including gender, age, educational level, and

teaching level. This applied descriptive-analytical study was conducted among 270 teachers

from primary, lower secondary, and upper secondary schools in Lamerd County. Participants

were selected using proportional stratified sampling. Data were collected using the

standardized Artificial Intelligence Readiness and Willingness Questionnaire developed by

Ayanwale et al. (2022), which consisted of 30 items across eight constructs, including Al

anxiety, perceived usefulness, attitude toward Al, self-confidence, behavioral intention, Al

relevance, Al readiness, and Al for social good. Data were analyzed using SPSS-27 through

independent t-tests and one-way ANOVA. Reliability analysis demonstrated satisfactory

internal consistency, with a total Cronbach’s alpha of 0.848 and acceptable reliability

coefficients for all constructs. The findings revealed that the mean scores of all constructs were

above the theoretical average, indicating an overall positive orientation toward Al among

teachers. The highest mean scores were related to perceived usefulness (3.78) and behavioral

intention (3.75), whereas Al readiness (3.55) and self-confidence in teaching Al (3.59) showed

comparatively moderate levels. Independent t-test results demonstrated that gender differences

were mostly non-significant, except for attitude toward Al use (p=0.012). One-way ANOVA  How tocite: Doodman, P., Safari, N.A., Aghapour,

indicated significant differences across educational levels in all constructs, with upper B. (2026). Examining Teachers’ Readiness and

secondary teachers reporting higher readiness, confidence, and behavioral intention compared ~ VWillingness at Different Educational Levels to Use
. . . . Artificial Intelligence in Education. Cognition,

to primary and lower secondary teachers. Educational attainment also significantly affected  genavior, Learning, 3(3), 1-17.

several constructs, particularly anxiety, attitude, and confidence, with diploma holders

reporting the lowest readiness levels. Age differences were generally non-significant, although

younger teachers experienced higher levels of Al anxiety. The study concluded that although

teachers possess positive attitudes and strong intentions toward integrating artificial

intelligence into education, their practical readiness and instructional confidence remain only

moderate. The findings highlight a substantial gap between positive perception and actual

preparedness, suggesting that successful Al integration in education depends not only on

technological provision but also on targeted teacher empowerment, professional development,

reduction of technological anxiety, and enhancement of educational infrastructure. Greater

attention should particularly be directed toward primary school teachers and educators with

lower educational qualifications to ensure equitable and effective Al-based educational

transformation.

Keywords: Artificial intelligence, teacher readiness, willingness to use, technology

acceptance, educational level, teacher empowerment
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Extended Abstract
Introduction
The rapid advancement of artificial intelligence (Al) has transformed educational systems worldwide and
introduced new possibilities for teaching, learning, assessment, and educational management. In the era of the
Fourth Industrial Revolution, Al technologies are increasingly integrated into educational environments to
improve instructional quality, personalize learning experiences, and enhance student engagement (Skilton &
Hovsepian, 2018). Educational Al applications suchas adaptive learning systems, intelligent tutoring systems,
predictive analytics, automated assessment, and Al-powered chatbots are reshaping the nature of classroom
interaction and redefining the role of teachers in modern education (Holmes et al., 2019; Luckin & Holmes,
2016). Consequently, educational institutions are under growing pressure to prepare teachers to effectively
adoptand utilize Al technologies in pedagogical practices.
Recent research has highlighted the significant educational potential of Al-based technologies. Meta-analytic
findings demonstrated that generative Al applications positively influence students’ academic performance,
learning outcomes, and engagement (Zhu et al., 2025). Similarly, Al-driven personalized learning
environments can adapt educational content according to learners’ individual needs and improve instructional
efficiency (Inuwa et al., 2025). Al-powered educational assistants and chatbots also provide continuous
feedback and individualized support to students, thereby improving communication and facilitating self-
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directed learning (Winkler & Sollner, 2018). These developments indicate that Al is no longer an optional
technological innovation but a transformative force in contemporary education.

Despite the increasing adoption of Al technologies, the successful integration of Al into education largely
depends on teachers’ readiness and willingness to use these tools in instructional settings. Teachers are central
actors in educational transformation, and their beliefs, attitudes, and competencies significantly influence
technology adoption (Tondeur et al., 2017). Even highly advanced technologies may fail to improve
educational quality if teachers lack sufficient confidence, knowledge, or motivation to integrate them into
teaching practices. Therefore, understanding teachers’ readiness for Al has become a critical issue in
educational research and policy-making.

Teachers’ readiness for Al is a multidimensional concept involving technical competence, pedagogical
preparedness, psychological acceptance, and institutional support. Ayanwale and colleagues proposed a
comprehensive model demonstrating that perceived usefulness, confidence, behavioral intention, anxiety, and
attitude are among the strongest predictors of teachers’ willingness to teach and use Al in schools (Ayanwale
et al., 2022). Furthermore, studies based on the Technology Acceptance Model revealed that teachers’
perceptions of usefulness and ease of use significantly influence their behavioral intention toward Al adoption
(Kong et al.,, 2024). Therefore, Al integration requires not only technological infrastructure but also
psychological and professional preparedness among teachers.

International studies have also emphasized both the opportunities and challenges associated with Al integration
in education. Gao and colleagues, in a systematic review, concluded that Al acceptance in educational
environments is shaped by a complex interaction of personal, organizational, and technological factors (Gao
et al., 2025). Likewise, Duan and Zhao found that although Al-powered applications may improve teachers’
professional autonomy and online teaching development, they may simultaneously increase digital burnout
and technological pressure if adequate support systems are absent (Duan & Zhao, 2024). Similarly, Matlabi-
Nejad and colleagues identified several barriers to effective Al adoption among teachers, including insufficient
skills, ethical concerns, inadequate infrastructure, and fear of reduced human interaction in classrooms
(Matlabi-Nejad et al., 2023).

International organizations have also stressed the importance of preparing teachers for Al-based educational
transformation. UNESCO guidelines emphasize Al literacy, ethical Al use, teacher empowerment, and
professional development as essential requirements for successful Al implementation in educational systems
(Holmes & Miao, 2023). Moreover, systematic reviews revealed that many Al studies focus primarily on
technological aspects while neglecting teachers’ professional and psychological needs (Zawacki-Richter et
al., 2019). This gap indicates the need for more teacher-centered investigations into Al readiness and
acceptance.

In Iran, recent studies have increasingly examined Al applications in education. Rasouli and colleagues
demonstrated that Al-based teaching courses improved academic engagement and academic achievement
among university students (Rasouli et al., 2025). Paikari and Esfahani reported that Al teaching assistants
positively affected elementary students’ motivation and learning outcomes (Paikari & Esfahani, 2025).
Allahkarami also found that Al-powered educational tools such as Wordwall significantly enhanced students’
agentic engagement and mathematics performance (Allahkarami, 2025). These findings confirm the
educational potential of Al technologies within the Iranian educational context.

Other Iranian studies have focused on Al literacy, technology acceptance, and teacher preparedness. Hosseini
demonstrated that Al literacy contributes to higher-order thinking skills among student teachers through
behavioral engagement and peer interaction (Hosseini, 2025). Zanganeh and colleagues identified
infrastructure, perceived usefulness, and professional development as major predictors of Al acceptance
among university faculty members (Zanganeh et al., 2025). Additionally, Zare’Nasab and Jamehbozorg
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highlighted both opportunities and challenges associated with Al use in elementary education, particularly
among novice teachers who face skill limitations and ethical concerns (Zare'Nasab & Jamehbozorg, 2025).
Rahsepar and colleagues emphasized the necessity of curriculum redesign, teacher training, and institutional
support for Al integration in elementary education (Rahsepar et al., 2025). Rajabian Deh Zireh also identified
several pedagogical and infrastructural challenges related to Al implementation in teaching and learning
environments (Rajabian Deh Zireh, 2024).

Although previous studies have examined Al applications and technology acceptance in educational settings,
relatively limited research has comprehensively investigated teachers’ readiness and willingness across
different educational levels while simultaneously considering demographic variables such as gender, age,
educational level, and teaching level. Therefore, the present study aimed to examine teachers’ readiness and
willingness to use artificial intelligence in education across different educational levels and to analyze
differences based on demographic characteristics.

Methods and Materials

This study employed an applied descriptive-analytical design. The statistical population consisted of 872
teachers working in primary, lower secondary, and upper secondary schools in Lamerd County. Based on the
Krejcie and Morgan sampling table, a sample of 270 teachers was selected using proportional stratified
sampling to ensure appropriate representation of different educational levels and demographic groups.

Data were collected using the standardized Artificial Intelligence Readiness and Willingness Questionnaire
developed by Ayanwale et al. The questionnaire included demographic information and 30 items measuring
eight constructs: Al anxiety, perceived usefulness, Al for social good, attitude toward Al use, confidence in
teaching Al, behavioral intention, Al relevance, and Al readiness. Responses were measured using a five-point
Likert scale ranging from strongly disagree to strongly agree.

The questionnaire demonstrated satisfactory validity and reliability in previous studies. In the current study,
Cronbach’s alpha coefficients for all constructs exceeded 0.70, indicating acceptable internal consistency. Data
analysis was conducted using SPSS-27 software. Descriptive statistics, independent t-tests, and one-way
ANOVA were employed to analyze the data and examine differences among demographic groups.

Findings

The descriptive findings indicated that teachers generally demonstrated positive attitudes toward artificial
intelligence and its educational applications. All construct means were above the theoretical midpoint of the
Likert scale. Perceived usefulness showed the highest mean score, indicating that teachers strongly believed
Al could improve educational efficiency, productivity, and instructional quality. Behavioral intention and Al
for social good also demonstrated relatively high mean scores, reflecting teachers’ willingness to use Al
technologies in future educational practices.

In contrast, Al readiness and confidence in teaching Al showed comparatively moderate mean scores. These
findings suggest that although teachers positively perceive Al technologies, they still experience limitations in
practical preparedness, technical competence, and confidence in integrating Al into classroom instruction.
Lower mean scores were particularly observed in items related to access to hardware, software, instructional
resources, and confidence in teaching advanced Al concepts.

Independent t-test results revealed that gender differences were mostly non-significant across the investigated
constructs. Only attitude toward Al use demonstrated a statistically significant gender difference, with male
teachers reporting slightly more positive attitudes than female teachers. However, effect sizes were generally
small, suggesting that gender played a limited role in determining teachers’ Al readiness and willingness.
One-way ANOVA results demonstrated significant differences among educational levels across all constructs.
Upper secondary school teachers consistently reported higher levels of confidence, readiness, perceived
usefulness, and behavioral intention compared to primary and lower secondary teachers. Primary school
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teachers showed the lowest readiness and confidence levels, indicating greater challenges in Al adoption
among teachers working at lower educational levels.

Significant differences were also observed based on educational attainment. Teachers with diploma-level
education reported lower readiness, weaker confidence, and higher anxiety compared to teachers with higher
academic qualifications. Conversely, age differences were mostly non-significant, although younger teachers
demonstrated higher levels of Al anxiety while simultaneously expressing stronger beliefs regarding Al’s
social benefits.

Discussion and Conclusion

The findings revealed a significant gap between teachers’ positive perceptions of artificial intelligence and
their actual practical readiness for its educational implementation. Although teachers generally acknowledged
the usefulness and future importance of Al technologies, many still lacked sufficient confidence, technical
preparedness, and infrastructural support for effective classroom integration. These findings suggest that
positive attitudes alone are insufficient for successful Al adoption in education.

The higher readiness levels among upper secondary school teachers may be attributed to greater technological
exposure, more specialized subject content, and higher academic qualifications. In contrast, primary school
teachers appeared to require greater institutional support, practical training, and professional development
opportunities. The moderate levels of confidence and readiness further indicate that many teachers remain
uncertain about their ability to effectively teach and utilize Al technologies despite recognizing their
educational value.

Overall, the study highlights the critical importance of teacher empowerment in Al-based educational
transformation. Successful integration of artificial intelligence in schools depends not only on technological
infrastructure but also on continuous professional development, Al literacy training, psychological support,
and institutional readiness. Educational policymakers should therefore prioritize teacher-centered strategies
that focus on improving practical skills, reducing technological anxiety, and enhancing confidence in Al-
assisted teaching practices.

The results also emphasize the necessity of differentiated educational policies across teaching levels and
demographic groups. Teachers at lower educational levels and those with lower educational qualifications
require more targeted support and training programs to ensure equitable and effective Al integration within
educational systems. Ultimately, the future success of artificial intelligence in education will largely depend
on the extent to which teachers are prepared, supported, and empowered to adapt to emerging technological
changes.

References

Allahkarami, A. (2025). The effect of Wordwall artificialinteligence on students' agentic engagement and academic
performance in mathematics. Technology and Scholarship in Education, 5(Special Issue, Autumn).
https://doi.org/10.30473/t-edu.2025.75854.1332

Ayanwale, M. A., Sanusi, I. T., Adelana, O. P., Aruleba, K. D., & Oyelere, S. S. (2022). Teachers' readiness and
intention to teach artificial inteligence in schools. Computers and Education: Artificial Intelligence, 3, 100099.
https://doi.org/10.1016/j.caeai.2022.100099

Duan, H., & Zhao, W. (2024). The effects of educational artificial intelligence-powered applications on teachers'
perceived autonomy, professional development for online teaching, and digital burnout. International Review of
Research in Open and Distributed Learning, 25(3), 57-76. https://doi.org/10.19173/irrodl|.v25i3.7659

Gao, B., Liu, R, & Chu, J. (2025). Exploring Trends of Acceptance of Artificial Inteligence in Education: A
Systematic Literature Review. In International Conference on Human-Computer Interaction (pp. 196-213).
Springer Nature Switzerland. https://doi.org/10.1007/978-3-031-93412-4 11

Holmes, W., Bialik, M., & Fadel, C. (2019). Artificial intelligence in education: Promises and implications for teaching
and learning. Center for Curriculum Redesign.

Holmes, W., & Miao, F. (2023). Guidance for generative Al in education and research. UNESCO Publishing.

\td


https://doi.org/10.30473/t-edu.2025.75854.1332
https://doi.org/10.1016/j.caeai.2022.100099
https://doi.org/10.19173/irrodl.v25i3.7659
https://doi.org/10.1007/978-3-031-93412-4_11

6;0'.: ‘)l}'é) sl

Hosseini, N. (2025). Explaining the role of artificial inteligence literacy in enhancing higher-order thinking skills of
student teachers with the mediation of behavioral engagement and peer interaction. Technology and
Scholarship in Education, 5(2), 55-75. https://doi.org/10.30473/t-edu.2025.74462.1271

Inuwa, A. U., Sulaiman, S., & Samsudin, R. (2025). Systematic Literature Review on Artificial Intelligence-Driven
Personalized Learning. International Journal of Advanced Computer Science and Applications, 16(6).
https://doi.org/10.14569/IJACSA.2025.0160636

Kong, S. C., Yang, Y., & Hou, C. (2024). Examining teachers' behavioural intention of using generative artificial
intelligence tools for teaching and learning based on the extended technology acceptance model. Computers
and Education: Artificial Intelligence, 7, 100328. https://doi.org/10.1016/j.caeai.2024.100328

Luckin, R., & Holmes, W. (2016). Intelligence unleashed: An argument for Al in education.

Matlabi-Nejad, A., Fazeli, F., & Navaei, E. (2023). A systematic review of the promises and challenges of artificial
inteligence for teachers. Technology and Scholarship in Education, 3(1), 23-44. https://doi.org/10.30473/t-
edu.2023.68819.1101

Ocana-Fernandez, Y., Valenzuela-Fernandez, L. A., & Garro-Aburto, L. L. (2019). Artificial Inteligence and Its
Implications in Higher Education. Journal of Educational Psychology: Propositos y Representaciones, 7(2),
553-568. https://doi.org/10.20511/pyr2019.v7n2.274

Paikari, F., & Esfahani, M. (2025). The effect of using artificial inteligence as a teaching assistant on elementary
students' motivation and learning. Technology and Scholarship in Education, 5(Special Issue, Autumn), 39-53.
https://doi.org/10.30473/t-edu.2025.75416.1310

Park, M., Chai, C. S., & Zheng, C. (2025). Investigating Korean College EFL Learners' Perceptions and Intentions
toward Al-Enabled Language Learning Applications. 25, 1315-1334.
https://doi.org/10.15738/kjell.25..202509.1315

Rahsepar, Z., Hakimzadeh, R., Javadipour, M., Zolfagharezadeh Kermani, M. M., & Nili Ahmadabadi, M. (2025).
Integrating artificial inteligence into the elementary education curriculum: Trends, challenges, and
opportunities. Educational Innovations, e227085. https://doi.org/10.22034/jei.2025.498600.3125

Rajabian Deh Zireh, M. (2024). Identifying the challenges and capabilities of artificial inteligence in teaching and
learning with proposed solutions. Educational Technology, 18(4), 921-950.
https://doi.org/10.22061/tej.2024.10777.3058

Rasouli, B., Abbasi, H., & Moradi, R. (2025). The effectiveness of an artificial inteligence-based course on principles
and methods of teaching on academic engagement and academic achievement of Farhangian University
students.  Technology and Scholarship in Education, 5(Special Issue, Autumn), 27-38.
https://doi.org/10.30473/t-edu.2025.74700.1282

Skilton, M., & Hovsepian, F. (2018). The 4th Industrial Revolution. Springer Nature. https://doi.org/10.1007/978-3-
319-62479-2

Tondeur, J., Van Braak, J., Ertmer, P. A., & Ottenbreit-Leftwich, A. (2017). Understanding the relationship between
teachers' pedagogical beliefs and technology use in education: A systematic review of qualitative evidence.
Educational Technology Research and Development, 65(3), 555-575. https://doi.org/10.1007/s11423-016-
9481-2

Winkler, R., & Sollner, M. (2018). Unleashing the potential of chatbots in education: A state-of-the-art analysis.
Academy of Management Proceedings, Briarcliff Manor, NY.
https://doi.org/10.5465/AMBPP.2018.15903abstract

Zanganeh, A., Hejazi, E., & Salehi, K. (2025). Factors affecting the acceptance of artificial intelligence technology
among faculty members of the University of Tehran. Technology and Scholarship in Education, 5(1), 65-80.
https://doi.org/10.30473/t-edu.2025.73017.1228

Zare'Nasab, M., & Jamehbozorg, Z. (2025). Challenges and opportunities of using artificial intelligence in
elementary education: From the perspective of novice teachers. Technology and Scholarship in Education,
5(1), 35-50. https://doi.org/10.30473/t-edu.2025.73388.1238

Zawacki-Richter, O., Marin, V. |., Bond, M., & Gouverneur, F. (2019). Systematic review of research on artificial
intelligence applications in higher education: Where are the educators? International Journal of Educational
Technology in Higher Education, 16(1), 1-27. https://doi.org/10.1186/s41239-019-0171-0

ZeiniVandnejad, F. (2020). Factors and their relationships in promoting the use of digital technologies among
second-grade elementary teachers and first-grade secondary mathematics teachers. Curriculum Studies,
15(57), 65-106.

Zhu, Y., Liu, Q., & Zhao, L. (2025). Exploring the impact of generative artificial intelligence on students' learning
outcomes: A meta-analysis. Education and Information Technologies, 1-29. https://doi.org/10.1007/s10639-
025-13420-z

VY


https://doi.org/10.30473/t-edu.2025.74462.1271
https://doi.org/10.14569/IJACSA.2025.0160636
https://doi.org/10.1016/j.caeai.2024.100328
https://doi.org/10.30473/t-edu.2023.68819.1101
https://doi.org/10.30473/t-edu.2023.68819.1101
https://doi.org/10.20511/pyr2019.v7n2.274
https://doi.org/10.30473/t-edu.2025.75416.1310
https://doi.org/10.15738/kjell.25..202509.1315
https://doi.org/10.22034/jei.2025.498600.3125
https://doi.org/10.22061/tej.2024.10777.3058
https://doi.org/10.30473/t-edu.2025.74700.1282
https://doi.org/10.1007/978-3-319-62479-2
https://doi.org/10.1007/978-3-319-62479-2
https://doi.org/10.1007/s11423-016-9481-2
https://doi.org/10.1007/s11423-016-9481-2
https://doi.org/10.5465/AMBPP.2018.15903abstract
https://doi.org/10.30473/t-edu.2025.73017.1228
https://doi.org/10.30473/t-edu.2025.73388.1238
https://doi.org/10.1186/s41239-019-0171-0
https://doi.org/10.1007/s10639-025-13420-z
https://doi.org/10.1007/s10639-025-13420-z

